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Independent Auditor’s Report

To the Readers of Otumoetai Primary School’s Financial
Statements
For the Year Ended 31 December 2021
The Auditor-General is the auditor of Otumoetai Primary School (the School). The AuditorGeneral has appointed me, Richard Dey, using the staff and resources of William Buck Audit
(NZ) Limited, to carry out the audit of the financial statements of the School on his behalf.
Opinion
We have audited the financial statements of the School on pages 2 to 21, that comprise the
statement of financial position as at 31 December 2021, the statement of comprehensive
revenue and expense, statement of changes in net assets/equity and statement of cash
flows for the year ended on that date, and the notes to the financial statements that include
accounting policies and other explanatory information.
In our opinion the financial statements of the School:




present fairly, in all material respects:
o

its financial position as at 31 December 2021; and

o

its financial performance and cash flows for the year then ended; and

comply with generally accepted accounting practice in New Zealand in accordance
with PBE Accounting Standards (PBE IPSAS) Reduced Disclosure Regime.

Our audit was completed on 31 May 2021. This is the date at which our opinion is expressed.
The basis for our opinion is explained below. In addition, we outline the responsibilities of
the Board and our responsibilities relating to the financial statements, we comment on other
information, and we explain our independence.

Basis for our opinion
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which
incorporate the Professional and Ethical Standards and the International Standards on
Auditing (New Zealand) issued by the New Zealand Auditing and Assurance Standards
Board. Our responsibilities under those standards are further described in the
Responsibilities of the auditor section of our report.
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing
Standards.
We believe that the audit evidence we have obtained is sufficient and appropriate to provide
a basis for our opinion.
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Responsibilities of the Board for the financial statements
The Board is responsible on behalf of the School for preparing financial statements that are fairly presented
and that comply with generally accepted accounting practice in New Zealand.
The Board is responsible for such internal control as it determines is necessary to enable it to prepare financial
statements that are free from material misstatement, whether due to fraud or error.
In preparing the financial statements, the Board is responsible on behalf of the School for assessing the
School’s ability to continue as a going concern. The Board is also responsible for disclosing, as applicable,
matters related to going concern and using the going concern basis of accounting, unless there is an intention
to close or merge the School, or there is no realistic alternative but to do so.
The Board’s responsibilities, in terms of the requirements of the Education and Training Act 2020, arise from
section 87 of the Education Act 1989.
Responsibilities of the auditor for the audit of the financial statements
Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are
free from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes
our opinion.
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when
it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise from fraud or
error. Misstatements are considered material if, individually or in the aggregate, they could reasonably be
expected to influence the decisions of readers taken on the basis of these financial statements.
For the budget information reported in the financial statements, our procedures were limited to checking that
the information agreed to the School’s approved budget.
We did not evaluate the security and controls over the electronic publication of the financial statements.
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional
judgement and maintain professional scepticism throughout the audit. Also:


We identify and assess the risks of material misstatement of the financial statements, whether due
to fraud or error, design and perform audit procedures responsive to those risks, and obtain audit
evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of not detecting
a material misstatement resulting from fraud is higher than for one resulting from error, as fraud may
involve collusion, forgery, intentional omissions, misrepresentations, or the override of internal
control.



We obtain an understanding of internal control relevant to the audit in order to design audit
procedures that are appropriate in the circumstances, but not for the purpose of expressing an
opinion on the effectiveness of the School’s internal control.



We evaluate the appropriateness of accounting policies used and the reasonableness of accounting
estimates and related disclosures made by the Board.
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We conclude on the appropriateness of the use of the going concern basis of accounting by the Board
and, based on the audit evidence obtained, whether a material uncertainty exists related to events or
conditions that may cast significant doubt on the School’s ability to continue as a going concern. If
we conclude that a material uncertainty exists, we are required to draw attention in our auditor’s report
to the related disclosures in the financial statements or, if such disclosures are inadequate, to modify
our opinion. Our conclusions are based on the audit evidence obtained up to the date of our auditor’s
report. However, future events or conditions may cause the School to cease to continue as a going
concern.



We evaluate the overall presentation, structure and content of the financial statements, including the
disclosures, and whether the financial statements represent the underlying transactions and events
in a manner that achieves fair presentation.



We assess the risk of material misstatement arising from the school payroll system, which may still
contain errors. As a result, we carried out procedures to minimise the risk of material errors arising
from the system that, in our judgement, would likely influence readers’ overall understanding of the
financial statements.

We communicate with the Board regarding, among other matters, the planned scope and timing of the audit
and significant audit findings, including any significant deficiencies in internal control that we identify during
our audit.
Our responsibilities arise from the Public Audit Act 2001.
Other information
The Board is responsible for the other information. The other information comprises the information included
on page 1 and pages 25 to 44, but does not include the financial statements, and our auditor’s report thereon.
Our opinion on the financial statements does not cover the other information and we do not express any form
of audit opinion or assurance conclusion thereon.
In connection with our audit of the financial statements, our responsibility is to read the other information. In
doing so, we consider whether the other information is materially inconsistent with the financial statements
or our knowledge obtained in the audit, or otherwise appears to be materially misstated. If, based on our
work, we conclude that there is a material misstatement of this other information, we are required to report
that fact. We have nothing to report in this regard.
Independence
We are independent of the School in accordance with the independence requirements of the AuditorGeneral’s Auditing Standards, which incorporate the independence requirements of Professional and Ethical
Standard 1 International Code of Ethics for Assurance Practitioners issued by the New Zealand Auditing and
Assurance Standards Board.
Other than the audit, we have no relationship with or interests in the School.

Richard Dey
William Buck Audit (NZ) Limited
On behalf of the Auditor-General
Tauranga, New Zealand
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The Principles outlined in the NZC drive our teaching and learning practices and programmes. The Principles are: High Expectations, Cultural Diversity,
Learning to Learn, Coherence, Future Focused, Te Tiriti o Waitangi, Inclusion and Community Engagement.

Guiding Principles

Our school values are the result of in-depth community consultation and reflect our community's aspirations for our children. The CARE acronym encourages our
learners to be:
Confident – Manawanui
Adventurous – Maia
Respectful – Manaaki
Encouraging – Whakamana

School Values

Our school whakatauki embodies our school culture: He taonga te aroha - Goodwill is a precious gift.

School Whakataukī

Our Vision for the community of Ōtūmoetai Primary School is that we are Actively Involved Learners - Ū ana te ako.
This vision is for our akōnga, staff, parents, whānau and community.

School Vision

The Education Act 1989 requires every school to complete a charter. The purpose of a school charter is to establish the mission, aims, objectives, directions and
targets of the board that will give effect to the Government’s National Education Guidelines and and the Board’s priorities.

Charter Purpose

INTRODUCTION

Ōtūmoetai Primary School Charter 2020 – 2022

Weave Te Reo, Te Ao and Tikanga Māori visibly and authentically into school learning programmes & classrooms.
● Staff are committed to Maihi Karauna - the Crown's Strategy for Māori Language Revitalisation 2019 – 2023.
Te Reo, Te Ao and Tikanga are authentically embedded across all planning, teaching & learning. Ongoing development and practise of te reo me ngā
tikanga Māori is evident. Teachers continued to develop and practise te reo me ngā tikanga Māori (Māori language and protocols) to ensure an
endorsement by the Principal signing you off to show that you have shown progress in te reo me ngā tikanga Māori as required by the Standards. This
may be through one or more of the following:
1. Toni Heke-Ririnui Te Reo Māori Classes - Mondays 3.30 - 4.30pm
2. Te Ahu o Te Reo Māori - MOE funded Te Reo Course 2021/2022

Focus on Formative Assessment and Assessment for Learning. Ensure that assessment is used for next teaching & learning steps.
● Assessment at OPS is finalised. Teachers use assessment for the purpose of teaching & learning. Term Requirements are adhered to.

Embed and consolidate school curriculum expectations across all curriculum areas with a particular focus on the consolidation of Oral Language & Writing.
● All PLD learning and expectations are in place. Teachers know what is expected and ensure that expectations are adhered to. Consistent & collaborative
practice across the school is evident.

Authentically implement Local Curriculum, Ōtūmoetai Primary School History & Aotearoa NZ Histories (ANZH)
● Local Curriculum is finalised. The OPS School History book (He Kōrero Tuku Iho) is printed and available to all classes. Teams know what they are doing
across the year and in each term and are planned well in advance. Outworking of the Local Curriculum and ANZH can be seen on classroom walls. Use of
Te Takanga o Te Wā, Te Pūtiki Wharenui a Tamatea (Ngāti Ranginui Iwi - Cultivating Student Potential) & Aotearoa NZ Histories Curriculum (ANZH) can
be seen and heard across the school.

Charter 2022 - Strategic Goals

2022 Objectives/Areas of Priority/Strategic Goals/Aims

Ōtūmoetai Primary School is a Decile 6 contributing primary school catering for the academic, social, emotional, cultural and physical needs of Y1-6 children in the
Ōtūmoetai area. Our roll grows to approximately 600 each year. Ōtūmoetai Primary School was established in 1895 and continues to play an integral part in the
Ōtūmoetai community. We are a well-resourced school offering quality single-cell classroom teaching & attractive grounds. We welcome and encourage parent
participation and active involvement in all aspects of school life. Our children represent a range of ethnicities and they bring a rich diversity to our school. All of our
akōnga progress and achieve to their highest possible educational potential through quality teaching and learning, safe and attractive environments, a focus on
hauora & wellbeing and positive relationships. We teach a localised curriculum which focuses on our school’s history, local legends and our school’s taonga. Our
Māori akōnga enjoy educational success as Māori. Our staff show Culturally Responsive & Relational Pedagogy and developing Cultural Capabilities. We
connect children’s learning to their prior knowledge, cultural experiences, interests and abilities. We are part of the Ōtūmoetai Kahui Ako (Community of Learning)
working together with Bellevue, Bethlehem, Brookfield, Matua, Pillans Point, Ōtūmoetai Intermediate, Te Wharekura o Mauao and Ōtūmoetai College. We share
best teaching and learning practice across our community of education providers and collectively work within the community to achieve shared goals and to
improve outcomes for all students within the Ōtūmoetai Cluster. Our school provides high quality, inclusive education in a learning focused, single-cell classroom
environment. Good systems are in place to promote student safety and wellbeing, and there are close and supportive relationships among students, staff and
parents. Students achieve very well, and targeted teaching caters for those achieving below expected levels. Our Board, staff, whānau, iwi and community are
engaged in supporting our tamariki in their learning and growth. Our school’s special qualities include: PB4L (Positive Behaviour for Learning), a knowledge of the
importance of hauora/wellbeing, a focus on Reading, Writing and Maths, a range of experiences across the curriculum, high quality physical education and many
opportunities for children to be involved in school sports teams, extra sporting activities, music, dance, drama and performing arts.

School Description

Toro Mai - Massey University - online
Toku Reo http://www.tokureo.maori.nz/ - online
Te Whare Wananga Course/s
Zara/Marcus to run an optional Te Reo class on Wednesdays even weeks from 3.30 - 4.30pm

Māori/Pasifika Student Engagement and Learner Outcomes
Our school makes use of MOE resources to ensure positive outcomes for learners, particularly for Māori/Pasifika learners.
Ka Hikitia and Tàtaiako and Te Takanga O Te Wa are guiding documents.

The Cultural Diversity of our children and the special place of Māori in NZ schools
1. We promote the three Treaty Principles - Participation, Protection & Partnership and the three articles:
(a) Article 1 - Kawanatanga – provides for the Government to govern, though not in isolation from other provisions of the Treaty of Waitangi. The
right to govern is qualified by an obligation to protect Māori interests. This aspect of the agreement is further established within the other
articles of the Treaty.
We incorporate Tikanga Māori, Te Reo Māori and Te Ao Māori authentically into everyday activities. We take account of learners’ needs, identities,
languages and cultures.
(b) Article 2 - Tino Rangatiratanga - provides for iwi to exercise authority in respect of their own affairs. A characteristic of tino rangatiratanga is iwi
autonomy.
We are further developing our partnership with hapu Ngāi Tamarāwaho and ensuring that their voice is heard in respect of all matters pertaining to them.
(c) Article 3 - Oritetanga – contains a provision which guarantees equality between Māori individuals and other New Zealanders. As long as
socio-economic disparities remain, the provision is not fulfilled.
We ensure equitable access to learning for all students.
2. An emphasis on children understanding and accepting one another’s cultures.
3. The school provides support for English Language Learners through an ESOL programme.
4. We are a signatory to the Education Code of Practice and provide for International Students through our International Student Programme.

Inclusive Education
We provide Inclusive Education for students with Learning Support Needs. We have a full time LSC (Learning Support Coordinator) who liaises with students,
their families and agencies to provide the best possible outcomes for students. Our school understands that children learn best when they are accepted, when
they enjoy positive relationships and when they are supported to be active and visible members of the learning community.

The holistic development of the child
● A balance in the curriculum is maintained to ensure the holistic development of children.
● Opportunities for children include Visual Arts, Performing Arts (Dance/Drama), Sports, Kapa Haka, Te Reo, Tikanga, Te Ao Māori, Music, Choir, Cross
Country, Athletics, School House Competitions, Swimming, Discovery Time, Explorer Time, Mindfulness, Extra-Curricular Lunchtime Activities, School
Trips and Camps.

The importance of Literacy and Numeracy as a basis for success in life
● Monitoring of learner outcomes against the NZC Levels in Reading, Writing and Mathematics.

We value:

3.
4.
5.
6.

NAG 1 Student
Learning

Upskill teachers to enable them to teach children
how to design their own digital solutions and

Embed best and consistent planning, teaching,
learning and assessment practices across the
curriculum with a particular focus on Local
Curriculum, Oral Language and Writing.

Design a coherent schoolwide Curriculum Plan
and develop cohesion, consistency & coverage
across the school.

2020 Objectives/Areas of Priority

Further upskill teachers to enable them to teach
children how to design their own digital solutions
and become creators of, not just users of, DIGITAL
TECHNOLOGIES.

Embed best and consistent planning, teaching,
learning and assessment practices across the
curriculum with particular focus on Local
Curriculum, Oral Language and Writing. This
includes building Middle Leadership capability
to ensure cohesion, consistency and coverage.

2021 Objectives/Areas of Priority

Focus
on
Formative
Assessment and
Assessment for Learning.
Ensure that
assessment is used for next teaching & learning

Embed and consolidate school curriculum
expectations across all curriculum areas with a
particular focus on the consolidation of Oral
Language & Writing.

Authentic implementation of OPS Local
Curriculum, School History & Aotearoa NZ
Histories (ANZH)

2022 Objectives/Areas of Priority

Strategic Aim: To provide a high quality, balanced teaching and learning programme based on the NZ Curriculum that fosters high and realistic goals
and helps raise achievement particularly for Maori/Pasifika children, and children with additional needs.

OPS Strategic Plan – 2020 - 2022

We establish and maintain effective learning partnerships with parents and whānau to support improved outcomes for akōnga. We prioritise parent and whānau
involvement in the improvement journey by:
● Welcoming and involving parents, whānau and the community in school activities as respected and valued partners in learning
● Recognising and affirming the diverse identities, languages and cultures of parents, whānau and the community, and actively broker engagement and
participation
● Using a range of appropriate and effective communication strategies to communicate with and engage parents, whānau and community ie: Seesaw,
Facebook and Google Classrooms
● Engaging in productive learning conversations
● Working together with parents, whānau, teachers and students to identify their strengths and learning needs, set goals, and plan responsive learning
strategies and activities and engaging in interventions

Partnerships with Parents/Whānau

Our school works to:
●
Provide an environment that reflects the unique position of Māori/Pasifika children in our school.
●
Provide programmes of learning that recognise the identity, skills and needs of Maori/Pasifika children and celebrate Māori/Pasifika cultures
●
Develop and grow the knowledge and skills of staff in teaching and being culturally responsive to Māori/Pasifika children.
To further this we work to:
●
Communicate and share with families to gain deeper understanding.
●
Develop staff knowledge and experiences.
●
Encourage student voice when planning for school processes and classroom learning.

5YA priorities and 10YPP are in place.

Review 5YA priorities and 10YPP.

NAG 6 Legislative
Requirements

NAG 5 Health and
Safety

Budget management is promoting maximum
benefits for all learners.

Ensure budget management promotes maximum
benefits for all learners.

NAG 4 Finance and
Property

Health & Safety policies and procedures are
adhered to.

Ensure that the Health & Safety policies and
procedures are adhered to.

Comply with the cycle of review for all school
policies and procedures via SchoolDocs in place.
BOT review of any publications or correspondence
in relation to legislative requirements.
Continue to provide reporting and feedback to
parents regarding their child’s progress.

A regular review of and response to hazard register
issues by the BOT Audit Committee is in place.

BOT Audit Committee regularly reviews and
responds to hazard register issues.

Comply with the cycle of review for all school
policies and procedures via SchoolDocs.
BOT review of any publications or
correspondence in relation to legislative
requirements.
Continue to provide reporting and feedback to
parents regarding their child’s progress.

A safe environment is provided.

Ensure a safe environment.

The Attestation Document including TAI and
Appraisal based on the STPs is embedded.
Tātaiako and Te Takanga ō Te Wa is embedded
across the school.
Leadership capacity and capability is being upheld.

The Attestation Document including TAI and
Appraisal based on the STPs is embedded.
Tātaiako and Te Takanga ō Te Wa is embedded
across the school.
Build leadership capacity and capability.

NAG 3 Personnel
Management

Strategic review and consultation in aspects of
school life are embedded.
Community consultation is timely, acted upon and
presented/reported in a variety of ways.
Teams to report to the Principal and BOT on their
individual team goals twice yearly.

Undertake strategic review and consultation in
aspects of school life as appropriate
Ensure community consultation is timely, acted
upon and presented/reported in a variety of ways
Teams to report to the Principal and BOT on their
individual team goals twice yearly.

Further develop learning partnerships and
educationally powerful connections with parents
and whānau.

Promote CREATIVITY by incorporating Dance,
Drama, Art, Music, Te Reo, Te Ao and Tikanga
Māori authentically into classroom programmes.

NAG 2 Strategic
Documentation and
Self-Review

Celebrate cultural diversity and develop
globally connected citizens by providing
International Students and ESOL students with
an outstanding learning experience and our NZ
students the opportunity to gain an understanding
of other cultures enabling them to grow as global
citizens.

become creators of, not just users of, digital
technologies.

Comply with the cycle of review for all school
policies and procedures via SchoolDocs in place.
BOT review of any publications or
correspondence in relation to legislative
requirements.
Continue to provide reporting and feedback to
parents regarding their child’s progress.

Health & Safety policies and procedures are
adhered to.

A regular review of and response to hazard
register issues by the BOT Audit Committee is in
place.

A safe environment is provided.

5YA priorities and 10YPP are in place.

Budget management is promoting maximum
benefits for all learners.

The Attestation Document including TAI and
Appraisal based on the STPs is embedded.
Tātaiako and Te Takanga ō Te Wa is embedded
across the school.
Leadership capacity and capability is being
upheld.

Strategic review and consultation in aspects of
school life are embedded.
Community consultation is timely, acted upon and
presented/reported in a variety of ways.
Teams to report to the Principal and BOT on their
individual team goals twice yearly.

Expectation that Te Reo, Te Ao and Tikanga
Māori is visible and authentically woven into
school learning programmes & classrooms.

steps.

Charter developed, approved and sent to the MOE
by 1 March 2021.
Analysis of Variance incorporated into Charter

Charter developed, approved and sent to the
MOE by 1 March 2022.
Analysis of Variance incorporated into Charter

HOW? (Actions)
Local Curriculum is finalised. OPS School History book (He
Kōrero Tuku Iho) is printed and available to all classes. Teams
know what they are doing across the year and in each term and
are planned well in advance. Outworking of the Local Curriculum
and ANZH can be seen on classroom walls. Use of Te Takanga o
Te Wā, Te Pūtiki Wharenui a Tamatea (Ngāti Ranginui Iwi Cultivating Student Potential) & Aotearoa NZ Histories Curriculum
(ANZH) can be seen and heard across the school.
HOW? (Actions)
All PLD learning and expectations are in place. Teachers know
what is expected and ensure that expectations are adhered to.
Consistent & collaborative practice across the school is evident.

HOW? (Actions)
Assessment at OPS is finalised. Teachers use assessment for the
purpose of teaching & learning. Term Requirements are adhered
to.

HOW? (Actions)
Staff are committed to Maihi Karauna - the Crown's Strategy for

Authentic implementation of OPS
Local Curriculum, School History &
Aotearoa NZ Histories (ANZH)

NAG 1 - Objective 2 WHAT?

Embed and consolidate school
curriculum expectations across all
curriculum areas with a particular
focus on the consolidation of Oral
Language & Writing.

NAG 1- Objective 3 - WHAT?

Focus on Formative Assessment
and Assessment for Learning.
Ensure that assessment is used for
next teaching & learning steps.

NAG 1 - Objective 4 - WHAT?

Expectation that Te Reo, Te Ao and

Evaluation

Evaluation

Evaluation

Evaluation

Charter 2022 – Annual Plan (Targets and Planned Actions)

Charter developed, approved and sent to the
MOE by 1 March 2020.
Analysis of Variance incorporated into Charter.

NAG 1 – Objective 1 WHAT?

NAG 7 & 8 Annual
Charter Update

Māori Language Revitalisation 2019 – 2023.
Te Reo, Te Ao and Tikanga are authentically embedded across all
planning, teaching & learning. Ongoing development and practise
of te reo me ngā tikanga Māori. Teachers continued to develop
and practise te reo me ngā tikanga Māori (Māori language and
protocols). An endorsement by your professional leader signing
you off to show that you have shown progress in te reo me ngā
tikanga Māori as required by the Standards through one or more
of the following:
7. Toni Heke-Ririnui Te Reo Māori Classes - Mondays 3.30
- 4.30pm
8. Te Ahu o Te Reo Māori - MOE funded Te Reo Course
9. Toro Mai - Massey University - online
10. Toku Reo http://www.tokureo.maori.nz/ - online
11. Te Whare Wananga Course/s
12. Zara/Marcus to run an optional Te Reo class on
Wednesdays even weeks from 3.30 - 4.30pm

Actions to achieve

Actions to achieve

Action to achieve

Action to achieve

Goal #1

Goal #2

Goal #3

Goal #4

Progress Indicators

Progress Indicators

Progress Indicators

Progress Indicators

TEAM Actions and Progress Indicators for Goals/Strategic Planning 2022

Tikanga Māori is visible and
authentically woven into school
learning programmes & classrooms.

July 2022 Evaluation

July 2022 Evaluation
.

July 2022 Evaluation

July 2022 Evaluation

November 2022 Evaluation

November 2022 Evaluation

November 2022 Evaluation

November 2022 Evaluation

Reading OTJ Data 2017-2021

Reading OTJ Data 2021

Analysis of Variance 2021

Reading
OTJs
Year 1 - 64%
Year 2 - 85%
Year 3 - 98%
Year 4 - 87%
Year 5 - 97%
Year 6 - 91%

Year 1 - 83%
Year 2 - 88%
Year 3 - 92%
Year 4 - 98%
Year 5 - 90%
Year 6 - 96%

Year 1 - 52%
Year 2 - 83%
Year 3 - 82%
Year 4 - 91%
Year 5 - 93%
Year 6 - 81%

Dec 2019 - At and
above
Year 1 - 48%
Year 2 - 87%
Year 3 - 86%
Year 4 - 89%
Year 5 - 90%
Year 6 - 85%

Dec 2020 - At and
above

Reading Comparison Data - Term 2 & Term 4 2021

Dec 2018 - At and
above

Dec 2017 - At and
above
Year 1 - 81%
Year 2 - 78%
Year 3 - 91%
Year 4 - 92%
Year 5 - 72%
Year 6 - 81%

Dec 2021 - At and
above

We have 79.2% (458 students) working at and above in Reading. This compares to 73% (475 students) working at and above in 2020.
We have 77.6% (246/317) of males working at and above in Reading. This compares to 71.1% (187/263) working at and above in 2020.
We have 81.3% (212/261) of females working at and above in Reading. This compares to 72.7% (154/212) working at and above in 2020.
We have 80.2% (275/343) of NZ European students working at and above in Reading. This compares to 76.3% (218/286) working at and above in 2020.
We have 74.5% (99/133) Māori students working at and above in Reading. This compares to 64.2% (70/109) working at and above in 2020.
We have 88.3% (15/17) Pasifika students working at and above in Reading. This compares to 64.7% (11/17) working at and above in 2020.

Reading Data - December 2021 - Gender and Ethnic Data

Reading Ethnic and Gender Report - Term 4 2021

Maths OTJs

Dec 2018 - At and
above
Year 1 - 90%
Year 2 - 77%
Year 3 - 91%
Year 4 - 90%
Year 5 - 99%
Year 6 - 96%

Dec 2017 - At
and above

Year 1 - 100%
Year 2 - 95%
Year 3 - 91%
Year 4 - 87%
Year 5 - 84%
Year 6 - 86%

Year 1 - 99%
Year 2 - 85%
Year 3 - 87%
Year 4 - 72%
Year 5 - 68%
Year 6 - 83%

Dec 2019 - At and above

Maths OTJ Data 2017 - 2021

Maths OTJ Data 2021

Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 -

86%
95%
93%
91%
97%
92%

Dec 2020 - At and
above

Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 -

95%
72%
67%
76%
68%
72%

Dec 2021 - At and
above

Maths Comparison Data - Term 2 & Term 4 2021

We have 82.1% (475/579) of students working at and above in Maths. This compares to 81.4% (494 students) at and above in 2020.
We have 85.9% (273/318) of males working at and above in Maths. This compares to 85.4% (234/274) working at and above in 2020.
We have 77.4% (202/261) of females working at and above in Maths. This compares to 76.4% (168/220) working at and above in 2020.
We have 83.2% (286/344) of European students working at and above in Maths. This compares to 81.6% (244/299) working at and above in 2020.
We have 77.5% (103/133) of Māori students working at and above in Maths. This compares to 78.9% (86/109) working at and above in 2020.
We have 88.2% (15/17) of Pasifika students working at and above in Maths. This compares to 88.2% (15/17) working at and above in 2020.

Maths Data - December 2021 - Gender and Ethnic

Maths - Ethnic and Gender Comparison - December 2021

Writing OTJs

Dec 2018 - At and
above
Year 1 - 71%
Year 2 - 86%
Year 3 - 64%
Year 4 - 77%
Year 5 - 75%
Year 6 - 76%

Dec 2017 - At and
above

Year 1 - 96%
Year 2 - 75%
Year 3 - 96%
Year 4 - 59%
Year 5 - 61%
Year 6 - 52%

Year 1 - 100%
Year 2 - 87%
Year 3 - 94%
Year 4 - 54%
Year 5 - 40%
Year 6 - 65%

Dec 2019 - At and
above

Writing OTJ Data 2017 - 2021

Writing OTJ Data 2021

Year 1 - 55%
Year 2 - 94%
Year 3 - 85%
Year 4 - 84%
Year 5 - 88%
Year 6 - 82%

Dec 2020 - At and
above

Year 1 - 78%
Year 2 - 88%
Year 3 - 91%
Year 4 - 90%
Year 5 - 76%
Year 6 - 74%

Dec 2021 - At and
above

We have 80.9% (468/578) students working at and above in Writing. This compares with 62.5% (475 students) at and above in 2020.
We have 74.8% (237/317) of males working at and above in Writing. This compares with 57% (150/263) at and above in 2020.
We have 88.5% (231/261) of females working at and above in Writing. This compares with 69.3% (147/212) at and above in 2020.
We have 82.5% (283/343) NZ European students working at and above in Writing. This compares with 66.4% (190/286) at and above in 2020.
We have 75.2% (100/133) Māori students working at and above in Writing. This compares with 55% (60/109) at and above in 2020.
We have 82.4% (14/17) Pasifika students working at and above in Writing. This compares with 65.7% (11/17) at and above in 2020.

Writing Data - December 2021 - Gender and Ethnic

Writing - Ethnic and Gender Comparison - December 2021

Maths
We have 83.2% (286/344) of European students working at and above in Maths. This compares to 81.6% (244/299) working at and above in 2020.
We have 77.5% (103/133) of Māori students working at and above in Maths. This compares to 78.9% (86/109) working at and above in 2020.

Writing
We have 82.5% (283/343) NZ European students working at and above in Writing. This compares with 66.4% (190/286) at and above in 2020.
We have 75.2% (100/133) Māori students working at and above in Writing. This compares with 55% (60/109) at and above in 2020.
We have 82.4% (14/17) Pasifika students working at and above in Writing. This compares with 65.7% (11/17) at and above in 2020.

Reading
We have 80.2% (275/343) of NZ European students working at and above in Reading. This compares to 76.3% (218/286) working at and above in 2020.
We have 74.5% (99/133) Māori students working at and above in Reading. This compares to 64.2% (70/109) working at and above in 2020.
We have 88.3% (15/17) Pasifika students working at and above in Reading. This compares to 64.7% (11/17) working at and above in 2020.

Ethnic Comparisons

Maths
We have 85.9% (273/318) of males working at and above in Maths. This compares to 85.4% (234/274) working at and above in 2020.
We have 77.4% (202/261) of females working at and above in Maths. This compares to 76.4% (168/220) working at and above in 2020.

Writing
We have 74.8% (237/317) of males working at and above in Writing. This compares with 57% (150/263) at and above in 2020.
We have 88.5% (231/261) of females working at and above in Writing. This compares with 69.3% (147/212) at and above in 2020.

Reading
We have 77.6% (246/317) of males working at and above in Reading. This compares to 71.1% (187/263) working at and above in 2020.
We have 81.3% (212/261) of females working at and above in Reading. This compares to 72.7% (154/212) working at and above in 2020.

Gender Comparisons

Reading
We have 79.2% (458 students) working at and above in Reading. This compares to 73% (475 students) working at and above in 2020.
Writing
We have 80.9% (468/578) students working at and above in Writing. This compares with 62.5% (475 students) at and above in 2020.
Maths
We have 82.1% (475/579) of students working at and above in Maths. This compares to 81.4% (494 students) at and above in 2020.

Overall Results

Ōtūmoetai Primary School 2021 Achievement Data

Teacher & Team TAI generally focussed on ALL (Accelerated Literacy Learning) strategies of how to accelerate progress in Reading and Writing in 2021. We have
been successful in our ALL application for 2022 and will work with facilitators from the University of Waikato throughout the year to upskill our teachers and
leaders to improve outcomes and reduce disparities in literacy.

We were pleased with the progress and results of our akōnga across the year. .We will continue to closely track data in 2022 to ensure that the progress of our
students is monitored.

Any children working ‘Just Below’ in Reading/Writing and/or Maths were Priority Students. Teachers identified who each of these children were and included them
on their Team Priority Learner document for tracking and monitoring throughout 2021. These children were working within their expected Curriculum Level but
were not quite at the level that we have set as a school. We accept that working ‘Just below’ is still considered ‘At’ for the purposes of data collection. The learning
needs of these students continued to be accommodated and accelerated within effective differentiated classroom teaching in order to meet their expected level.

In 2021 we looked closely at our data (Reading, Writing & Maths) and identified the numbers, names and needs of children working ‘Below’ and ‘Just below’. The
children who are working ‘Below’ included many of our Additional Needs students ie: Reading Recovery and ex-Reading Recovery Students, International
Students, ESOL students, Hearing and Sight impaired, GDD - Globally Developmentally Delayed students or students with significant learning disabilities. This
group of students are likely to (or expected to) stay within Level 1 of the New Zealand Curriculum and may be receiving support through the Ongoing Resourcing
Schemes (ORS), accessing In-Class Support (ICS) through the Ministry of Education or funding through the RTLB (Resource Teacher of Learning & Behaviour)
Service.

In 2021, we were lucky enough to have had two very capable Within-School teachers who continued to drive the COL PLD focuses with the support of Jill Miller DP in charge of curriculum development.

Our teachers have put in a huge amount of extra effort to work with children to get them up to expectations.

PLD in Oral Language and Writing - 2021. Jane Van Der Zeyden worked in our school throughout 2021 to consolidate Oral Language, Writing and Assessment
for Learning PLD across the school.

We spent $20,000 on new books in the Year 1/2/3 area of the school in 2021. We are really well resourced and children are able to take home books every day.

In 2021, we had four out of five Reading Recovery trained teachers in the Year 1/2/3 team. We had 10 spaces in Reading Recovery in 2021. Nine were
one-to-one sessions. One session was 30 minutes for a targeted Literacy Group. This will continue in 2022.

We are tracking really well in Reading, Writing and Maths. There is generally only a 5% difference between NZ European and Māori which, according to ERO, is
of no cause for concern.

Evaluation of Results and Areas for further development

We have 88.2% (15/17) of Pasifika students working at and above in Maths. This compares to 88.2% (15/17) working at and above in 2020.

There are different PLD focuses across all teams in 2022. Tui & Ruru Team are looking at BSLA, Kea Team are looking at NZCER & Zones of Regulation and
Weka are working with Cathie Johnson from NZCER around analysis of PAT testing.

We have allocated Units in the following areas for 2022 - Katie Wallace (Maths), Kendyll Reeve (ANZH, Local Curriculum and School History), Tia Tarau (Te Reo,
Te Ao & Tikanga Māori) and these personnel will support our Strategic Directions for 2022.

We applied for BSLA for 2022 and have been successful. Jill Miller (DP) is the across-school leader in four cluster primary schools. All Year 0-1 teachers are
completing their micro-credential through the University of Canterbury. We have a within-school support teacher - Anika Abbot who is supporting all teachers in
this new PLD and learning.

There is consistency and shared understanding across teams. Teachers are expected to look at their students' results & progress over time and to identify the
students who are not achieving at the expected levels and have provided programmes that meet the needs of these students and have continued to track their
progress.

Kiwisport 2021
Kiwisport is a Government funded initiative to support student participation in organized
sport. In 2021 the school received $7733.17 funding for this. Nine different sports were made
available to the students of Ōtūmoetai Primary School in 2021 and approximately 400 children
took part in team sports throughout the year as follows:
Term 1 2021
Kiwitag - 45
Rippa - 90
Volleyball 13
Minipolo 14
Total: 162 students
Term 2 & 3
Girls Rugby - 3
Hockey - 31
Miniball - 15
Netball - 44
Gymnastics - 38 students
Total: 131 students
Term 4
Kiwitag - 37
Rippa - 35
Volleyball - 8
Minipolo - 14
Total: 94 students
The partial funding of a sports coordinator was also funded by Kiwisport funding.

